
Inclusive provision for children with SEND in the early years  

Physical and sensory – Physical (Phy) 
 

Identification Expected arrangements to meet needs 

 
Physical impairments in a young child may be 
due to physical, neurological or metabolic 
causes and only need adaptations to the Early 
Years Foundation Stage (EYFS) curriculum.  
 
Others may lead to more complex learning and 
social needs e.g. Developmental Co-ordination 
Disorder D.C.D (Dyspraxia) which affects fine 
and gross motor co-ordination. 
 
The young child with physical impairment may 
have more difficulty than the majority of other 
children of their age in: 
 

 Motor skills and spatial skills leading to 
problems moving around the setting. 
 

 Gross motor movement; difficulties in 
‘planning’ movement resulting in awkward 
and clumsy body movements 
 

 Sitting up/sitting still due to weak core 
strength; delayed / immature body 
awareness and balance. 
 

 Making transitions from one position to 
another. 
 

 Running, jumping, skipping, kicking, 
throwing, catching, etc. 

 

 Fine motor movements shown by,e.g. 
delayed pincer grip and poor manipulation 
of items due to delayed hand strength. 

 

 Handling tools, e.g. scissors, tongs, paint 
brush pens. 

 

 

High Quality Teaching: 
 
 Developing a positive relationship with the child, i.e., knowing them as an individual and ensuring all  practitioners are 

aware of their individual needs 
 

 Differentiated EYFS curriculum presented according to the child’s needs taking into account: 
 

o Level (i.e., focusing on the child’s learning outcomes extending their current skills through a small steps approach)  
o Pace (i.e., extra time for thinking and processing instructions, answering questions and completing activities) 
o Approach (i.e., multi-sensory which relates to the child’s everyday experience and takes into account the child’s interests 

with the use of practical age appropriate activities including use of ICT)  
o Output (i.e. a variety of ways to record learning, e.g., oral, photographic, video, etc.) 

 

 Consistently using visual cues to support children’s listening, attention and understanding, including objects, 
photographs/pictures, signs and symbols 
 

 Using visual timetables and first and then (or now and next) boards to support routines and transitions including unexpected 
changes  
 

 Simplifying language, e.g. using key vocabulary, short sentences and chunking and sequencing instructions 
 

 Increasing use of commenting and modelling and reducing use of questions  
 

 Checking understanding and reinforcing as required through repetition, rephrasing, explaining and demonstration 
 

 Providing opportunities to develop speaking and listening skills, understanding of emotions, social skills and           
friendships with other children through small group activities  
 

 Ensuring that the environment is organised, with well-defined areas and is labelled using photographs, pictures, symbols 
and words, i.e. a room layout that supports independent learning 
 

 Providing appropriate areas in the room to support speaking and listening skills, i.e. a quiet, distraction free  area 
 

 Supporting and differentiating play and learning both independently and with other children 
 

 Giving opportunities for practising skills and for making choices throughout the day/session 
 



 

 Spatial awareness resulting in positioning 
mark making on paper and difficulties 
forming letter shapes  
 

 Oral/verbal dyspraxia e.g. difficulty in 
eating, dribbling, sounds and speech 
production, organising thought into spoken 
words phrases and sentences 

 

 
 Supporting involvement and active engagement from parents/carers 

 

 Making consistent use of rewards and motivators appropriate to the child’s  interests and level of development  
 

 Modelling, prompting and reinforcing children’s positive behaviour and interactions, addressing possible underlying issues e.g. 
social anxiety and/or difficulties in understanding and/or communication 

 

Meeting the child’s additional physical needs through:  
 
 Reasonable adjustments to the nursery environment and building adaptations including accessible toilets, rise and fall 

changing beds ramps, height adjustable furniture, grab bars, door handles, lifts, etc. 
 
 Practitioners taking responsibility for putting into place and acting upon relevant information and advice around individual 

children including: 
 
 Well-organised areas with clear routes around the setting. 
 
 Ensuring safe movement around the setting 
 
 Adapting and simplifying activities that use fine and/or gross motor skills 
 
 Extra time for completing tasks 
 
 Access to medical support, if appropriate 
 
 Careful consideration of timetabling activities and location of rooms 
 
 Supporting the use of low-tech aids and equipment recommended by health professionals, e.g. supporting a range of 

seating positions such as side sitting and back support and additional resources such as correct size furniture and seating 
wedges according to the child’s needs. 

 
 Time for free play or rest breaks after focused activities to take account of tiredness and muscle fatigue. 
 
 Exercises and activities to strengthen upper body, hands and fingers e.g. posture, warm ups, dough disco, hand exercises 

and massages. 
 
 Alternative equipment e.g. training scissors, range of sizes of pens, crayons, brushes. 
 

SEN support - individual or small group support for at least 30 minutes per session.  This could be broken down into 

smaller chunks.  Before applying for element 3 the expectation is that the SENCO and/or practitioners would carry out the 
following (if appropriate): 

 

 An assessment of child’s learning and physical needs (e.g. observations, play-based assessment, examples of child’s 
language, checklists) leading to an appropriately targeted intervention programme; this should be planned in partnership 
with the child and their family and as advised by an outside agency where involved 

 
 



 

 Individual programmes of physical and self-help skills as advised by relevant specialists 
 

 Staff trained in manual handling and position changes, e.g. from chair to standing frame 
 

 Individual and small group interventions, e.g. Fun Time, to teach skills, e.g. attention and listening skills, understanding, 
speaking, social interaction skills, alternative communication skills, such as signing 

 

 Support to generalise physical skills taught as part of individual/small group programmes 
 

 Child’s baselines and subsequent progress accurately monitored and provision regularly reviewed and adjusted in line with 
their progress over a sustained period (usually for at least 2 terms) through the use of EYFS, Next Steps and Early Years 
Child Passport 

 

 


